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Abstract

Wage expectations and job prospects of kyiv economics students
by Iryna Lazorenko
Head of the State Examination Committee: Mr. Serhiy Korablin,

Economist, National Bank of Ukraine
Expected wages and job prospects are influential determinants of labor market development. Despite importance of these expectations for human capital formation, empirical studies dedicated to this issue are still scarce. This study is the first attempt to learn students’ expectations about wages and job prospects in Ukraine - a country in transition. The study analyzes determinants of expected wages/salaries right after graduation and 10 years from graduation as well as impacts on absolute and relative job prospects using a sample of economics students from 4 Kyiv universities. Obtained results are in accord with the existing literature on human capital. Moreover, formation of students’ expectations in Ukraine is very similar to European. One of the most considerable differences in expectations formation is large gender gap in expected earnings.
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Chapter 1

Introduction

After graduating from a secondary school, every individual is faced with a necessity to make a decision: to find a job or to continue education. In Ukraine, secondary education is unified and does not provide for students any specialized education or practical training. Therefore, it is very unlikely to find an appropriate job with good salary/wage level after secondary school. That is why more than 70% of secondary school graduates decide to continue with their education (Igortseva, 2004). This is a rational choice since if an individual expects high future incomes, then he/she should invest in him/herself by entering a University and getting a University degree.

Traditionally the overall monetary benefits from education in labor economics are measured through returns to education. As a rule, University students see the advantages of higher education in expected salaries and job prospects right after graduation as well as throughout their lives. Expected salaries and job prospects as well as occupational choice are considered to be important labor market determinants.

Aside the approach based on returns to education which assumes homogeneous process of expectations formation, analysis of subjective expectations of decision-makers is more appropriate for research in this field. This approach is used in this study. 

 Studies on students’ expectations are mostly associated with the U.S. experience (see, for example, Dominitz and Manski (1996), Betts (1996), etc.) or the European (Brunello et al. (2004), Wolter (2001) etc.). However, there is no empirical evidence on expectations and job prospects of students in transition countries in general and in Ukraine in particular. Main feature of the U.S. labor market entrance is the importance of wage differentials that are quite large comparing to European labor market. For European students, employment prospects are more influential than wage levels as well as family background. All of them matter in occupational choice and formation of expectations (Brunello et al. (2004)).

Ukrainian economy develops at a high speed providing people with opportunities for finding a job especially in Kyiv - the Ukraine’s capital. Statistics provided by Kyiv municipal employment center supports the above statement: In 2006, 519 secondary school-graduates and the same number of university graduates were registered as individuals actively seeking for a job. This is rather small share of all students who graduate each year in Kyiv. With respect to occupations, economics and law students are mostly registered at regional divisions of Kyiv municipal employment center. Lack of practical experience and too high expectations concerning wage level are among major reasons for not getting an appropriate job by University graduates. All of these will be taken into consideration in this study. 

The main goal of this study is to analyze the expected earnings of Kyiv economics students, test whether or not male-female wage gap exists after graduation as well as afterwards and to find basic determinants of absolute and relative employment prospects. This will allow us to compare the obtained results with the ones for USA and European countries in order to see whether or not students have similar formation of expectations about their future salaries and employment prospects. 

This is the first application of a corresponding analysis on expectations for a transition country. In addition, some new factors are incorporated into empirical models in order to capture some historical and individual features in Ukraine.

Analysis of determinants of expectations formation can be very helpful for policy-makers in Ukraine to reform the system of higher education. Knowledge of students’ expectations can be also helpful for HR-specialists in those companies that actively employ University graduates. And definitely the results of this study are important for University students themselves in order to compare their individual expectations with overall and to learn how they can increase a probability of being employed with higher wages.

The remainder of this study is organized as follows. Chapter 2 provides a comprehensive literature review of relevant studies on expectations. Chapter 3 discusses some methodological issues associated with the estimation of wage expectations and employment prospects. Data description and empirical results are presented in chapters 4 and 5 respectively. Chapter 6 concludes.

Chapter 2

Literature review

First studies on students’ expectations of Williams and Gordon (1981), Smith and Powel (1990) and Blau and Ferber (1991) substantially attempt to define how well students can predict actual wages for different professions and also explore gender wage gap in expectations.
Williams and Gordon (1981) in their paper study expected wages of England graduates. The authors collect data on point estimators of expected salaries under three scenarios (just after graduation, at age of 26 and 46 years) and expected highest university or science degree. The main findings of this paper is an existence of male-female wage gap in expectations and positive relationship between educational degree and average wages at labor market.
Smith and Powell (1990) also use similar approach in their study of expectations. Particularly the authors ask the college students to estimate for them, their college peers and those peers who did not attend college wages just after graduation and in 10 years. The wage expectations was quite close to the actual ones, however, males are overestimate their expected wages comparing to others.
In their study Blau and Ferber (1991) pay attention to the inter-gender earnings differentials. Particularly they check the hypothesis of human capital theory that if individuals plan to work much longer than others on average, then expected wages would be higher. But their estimation results do not show significant effect of expected labor force participation on expected wages. Therefore, they don’t find an adequate explanation for the full extension of lower expected wages of young women. 
A substantial part of literature on students’ expectations is dedicated to USA experience. For example, Dominitz and Manski (1996, 1997) provide their analysis of expectations on the basis of computer-based questionnaire that gives them not only point estimates of expected earnings but also probability distributions of students’ expected wages under different scenarios for future earnings. Despite small and idiosyncratic sample of respondents the authors distinguished the following results: a great within-group variation in earnings expectations and their distributions exists, there are positive returns to a college education but interviewed students overestimate the level of existing earnings inequality.

A replication of mentioned above study, for the case of Switzerland, was made by Wolter (2000). The author obtained the following results: there are positive returns to education in spite of heterogeneity and uncertainty of individual expectations, but Swiss students underestimate the level of wage differentials. A main shortcoming of two previous studies is small sample of respondents on their expectations. In our survey we use their approach and gather information on individual wage expectations under different contingencies.
Slightly different approach of students’ expectations study is used by Betts (1996). The author provides a survey among students on how they evaluate average annual earnings for several types of workers with different educational characteristics. The estimation results reveal wage gap in expectations between males and females. And this study one more time confirm that on average students quite properly assess their wages just after graduation with slight overestimation up to 10%.
Carvajal et. al (2000) receive similar outcomes for expectations on own wages from seniors and recent graduates of Florida International University. Despite observed expected male-female wage gap, students’ expectations are very close to the actual wages on the labor market regardless of gender. 
One of the main systematic studies on expectations of students for European countries can be considered the paper of Brunello et al. (2001). The data sample includes more than 6000 records on college students’ expectations of different specializations across 10 European countries. The authors explore the determinants of expected earnings and job opportunities, their variability and variation across different fields and universities. Interviewed students had to evaluate their monthly wages under 4 different contingencies: wage with a high-school degree, wage after graduation from university, wage growth in 10 years after graduation and wage growth in 10 years with only high-school degree. Actual wages are taken from estimated Mincerian earnings equations on data from European Community Household Panel dataset. Comparing the expected gains from higher education with the actual ones, the authors in line with some US studies find that students substantially overestimate expected earnings.
In the next paper Brunello et al. (2004) narrow their analysis only to expectations of business and economics students. Using the same methodology but with sample reduced to the about 3000 observations the authors discover that gender, age, year of study, parental education, the gap between expected and required years of study, access to information about future earnings, perceived relative ability, formal admission procedure – all these variables are correlated with expected wages of students. There is a substantial male-female gap in expected wages and job prospects. And students who expect faster wage growth during next 10 years also expect a lower entry salary.

Wolter and Zbinden (2001) in their study using only the data on Swiss students from 10 European countries survey try not only to analyze how close subjective expected wages to actual ones but also find the determinants of the deviation of individual expectations. So, the author reveal that point estimates of salaries just after graduation are quite close to actual wages, but there is significant overestimation of expected wages in 10 years after graduation comparing to the corresponding actual ones. Significant heterogeneity in observed students’ expectations does not allow in full explain the deviations in expectations. Wolter and Zbinden could extract the determinants that only partially influence on expected wage differentials. They are year of study, perceived academic performance and job prospects.
There are also such conformable studies on the same subject for specific countries of Varga (2001) and Webbink and Hartog (2004). Webbink and Hartog (2004) use a slightly different strategy in the estimation of student expectations from Brunello et al. (2003) and Wolter (2001). They compare obtained expected wages of students with the actual salaries that they got just after graduation. And this study gives empirical evidence on accuracy of student’s expectations and their realizations. The same precision of expected wages and actual ones of Hungarian secondary school students is confirmed in the paper of Varga (2001). There is the only study on transition country and it is done for students of secondary school, not of establishments of higher education.
Botelho and Pinto (2004), considering the previous findings as inconclusive, try to provide more accurate proof on rationality of students’ expectations and reasons of their variability. Thereto the authors conduct a controlled laboratory experiment with 273 students from the College of Business and Economics at the University of Minho, Portugal. Students had to report expected average monthly wage for such contingencies: no experience, 1, 4 and 12 years full-time job experience and expected monthly wages under same circumstances but for individuals only with a high-school diploma. One of the novelties in the experiment is the introduction of financial incentives through scoring method to reveal real students’ expectations. The obtained results extend the previous investigations on the expectations. And the authors come to the following main conclusions. The skepticism on analysis based on subjective data is not warrant; because the students are able quite precisely predict the future wages. Female students expect lower wages than male and their evaluations are more close to the actual ones. And finally senior students have more realistic information about actual wages on the labor market and, therefore, their expectations are lower but more accurate than of first-year students.
Recently new direction of literature on expectations is actively developed. A main goal of this direction is study of expected male-female wage gap and its determinants. If earlier studies only reveal the existence of gender wage gap, the papers of Filippin and Ichino (2003) as well as Chevalier (2004) in great detail explore this issue.
Filippin and Ichino (2003) in their paper investigate to what extent the actual gender wage gap is explained by expectations. The wage expectations are collected among students of Bocconi University and the information about actual wages is gathered from Bocconi graduates. Thus the authors analyze students’ expectations in comparison with graduates’ realizations. According to the final results expected gender wage gap is equal to actual one reported by graduates already employed. But the difference in expectations and realizations appears in the case of wage after ten years graduation. Students expect that gender gap is constant over time, whereas in reality graduates report an increase in the wage gap between males and females. Controlling for individual, educational and socio-demographic characteristics, the authors couldn’t explain the observed gender wage gap to the full extent.
Study on gender pay gap of UK graduates and its decomposition is conducted by Chevalier (2004). The existence of male-female wage gap can be partially explained by differences in the educational or experience characteristics of both genders. But in line with previous findings there is always left some part of differences in wages between males and females that can’t be explained. The unexplained part of gap is often considered as a proxy of discrimination and also can include some unobservable differences in productivity. So, for recent UK graduates a gender wage gap is 12%. In addition to typical human capital variables such variables as subject of graduation, sector of employment, character traits (i.e. attitude to childrearing, level of altruism) allow to explain wage gap to a much greater extent. Taking into account that women invest in a different type of human capital and work mainly in public sector or female dominated occupations, differences in motivation and expectations of both genders, bring the authors to the conclusion that at least for population of recent graduates 84% of male-female wage gap can be explained by differences in gender characteristics. Therefore, the unexplained part of gender wage gap as a proxy of discrimination in other studies usually is overestimated.
We have not found similar attempts to study the wage expectations and expected job prospects of Ukrainian students but there are such related studies not on wage expectations but on wages for Ukraine were made. First, Shyshkina (2001) provides study on wage determinants and estimate the returns to educations for the case of Ukraine. The author finds out positive returns to all educational levels but with some inconsistencies to the world empirical evidence. Second, Gorodnichenko and Sabirianova (2005) also estimate the returns to schooling for Ukraine and Russia during period from 1985 and 2002. The authors also consider positive returns to schooling, but the increase in returns to schooling for Russia is much greater that for Ukraine. And finally, Ganguli and Terell (2005) in their paper examine the level of male-female gaps across the wage distribution in Ukraine over extended period of 1986-2003 years. The gender wage gap is higher in top half than at the bottom half of the distribution. During the observed period the gender wage gap in top half of the distribution did not change significantly, while the male-female pay gap at the bottom half of the wage distribution decreases what the authors partially explain by increase of minimum wage in 2003, i.e. rise of the wage floor. Therefore, from mentioned above studies for Ukraine we can conclude that there is a positive correlation between level of education and a wage level and also the male-female wage gap is observed. These results on outcomes we compare to the results on expectations of students.
Chapter 3
Methodology
In order to study determinants of a student’s expectations the following empirical model developed by Brunello et al. (2003) is used: 
log Yic = a0c + a1Xic + a2Zic + a3Vic + eic, where
Yic is either expected wage or expected wage premium (percentage difference between expected college and high school salaries) of individual i in university c just after graduation or after 10 years;

a0 is a country specific fixed effect;

Xic is a vector of variables that contains individual characteristics (for example, gender, age, discount rate, relative academic performance, job experience dummy, individual preferences concerning choice of a desirable job and living expenses as a proxy of level of family income, dummy that indicates whether an individual study for free or for a tuition);

Zic is a vector of university dummies that capture university specific effects, dummies for different field of study, variables of different sources of information from which students can gather information about actual wages and employment opportunities and variables that indicate main reasons for studying at a certain university, etc.;

Vic is vector of family background variables (parents’ education, field of study or work).
The variable of gap between expected and required years of study is not included in our model since it is irrelevant for Ukraine. The Ukrainian educational system does not allow an individual to increase a number of years studied. Of course, such situation is possible, but only under extreme circumstances that cannot be foreseen by a student in advance.

Let us now discuss the rationale for including all of the above-mentioned variables into the model. Such variables as age, gender, job experience, relative academic performance as a proxy for individual ability, living expenditures as a proxy of family’s income, discount rate as an indication of individual’s time preferences, parental background etc. are supported by human capital theory and widely used not only in estimation of expected earnings but in estimation of  actual earnings. Different sources of information such as university publications, career centers, media sources and others are direct ways to gain knowledge about situation in labor market and, therefore, their usage can affect expectations of students. Dummies for specialties and universities allow us to capture some unobservable impacts. In addition, a dummy for year of study is included, because with each additional year a student obtains more knowledge and information. That is why he/she should become more realistic in his/her expectations - closer to realities of labor market.

In contrast to the countries of European Union Ukraine does not have well-established, prestige higher education institutions. Moreover, many of Ukrainian Universities exist for a very short period of time and many new specialties have appeared recently. Therefore, the impact of father or mother having same field education should be much weaker in Ukraine. One more influential reason in Ukraine is: Parents of current and recent students have studied under the Soviet Union system with administrative command economy. And that is why a dummy for same field is also incorporated for father or mother current job employment. Successful job of a parent in some particular field can affect children to make the same occupational choice. In such a case parents can provide their children with much more real information on wages and employment opportunities.

One more set of dummy variables is related to the job choice preferences. If an individual mostly seeks monetary (wage level, career prospects) benefits from a desirable job rather than non-monetary (opportunities for self-realization, challenging job), then he/she probably should expect higher levels of expected wages. 
Another aspect of the study is to find probability of being employed right after graduation as a proxy for the expected return to education. For this purpose students are supposed to evaluate their chances of getting an appropriate job after graduation (absolute job prospects) and how these possibilities are improved or worsened by University education (relative). Therefore, the following ordered probit model will be tested:

 Pic = a0c + a1Xic + a2Zic + a3Vic + eic,

where Pic is the probability to be employed (from “very poor” to “very good”) – absolute job prospects of individual i in university c or the relative ones comparing to job prospects after secondary school finishing. Explanatory variables are the same as in the first empirical model.
A major problem is heteroscedasticity due to possible data errors and outliers. Therefore, this problem will be addressed in the process of empirical estimation. 
Another problem is potential omitted variables. Such variables as perceived academic performance, sources of gathering information, reasons for selection a certain university and some others reflects only overall impact. For instance, self-reported academic performance depends not only on ability, but also on efforts that an individual apply. That is why effort can correlate with expected wages but it is not included into the model.  In order to resolve the latter problem IV-estimation can be used. 
Chapter 4
Data description
The data for empirical estimation on expectations was obtained through questioning of economics students from 7 faculties of 4 Kyiv universities:
· National University “Kyiv-Mohyla Academy”;
· National Taras Shevchenko University of Kyiv;
· University of Economics and Law “KROK” and
· Kyiv National Economic University.

This survey was provided in April-May this year and the template of the questionnaire is in Appendix 1. The students of first, second and third year of study from specialties Economic Theory, Finance and Firm Economics were asked to answer the questionnaire. In order to form more or less homogeneous data set on expectations senior students (4th year of study) and students of master programs were not included into the survey. This could be explained by the following reasons. At the last year of study at bachelor program there is more free time and as a result opportunities to work and, therefore, job experience plays even higher role in formation of expected wages as well as deeper knowledge of real situation at the labor market. And for Ukraine we observe substantial differences in the format of master programs in terms of length of study, program’s structure, etc.  The data set captures all years of study with specified specialties from the mentioned above universities by randomly chosen from the total amount of 1 or 2 groups being surveyed. The total distribution between universities, fields of study and female/male students is described in the following Figure.
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Figure 1. The number of surveyed students distributed among different universities and fields of study in comparison with actual one.

On the corresponding figure the data on actual number of KNEU students is not provided (finance – 1531 individuals and firm economics – 1077) because of figure’s appearance loss. So, all fields and universities captured more or less uniformly except KNEU due to educational barriers.
The total sample consists of 640 observations. But due to logical inconsistencies and missing of most important variables 45 observations were dropped. Therefore, the final sample size is 595. Next let’s consider descriptive statistics for selected quantitative characteristics for total sample, females and males correspondingly.
Table 1. Descriptive statistics for selected characteristics.
	Variable
	Sample
	Obs.
	Mean
	Std. Dev.
	Min
	Max

	Study expenses for a year
	Total
	568
	6241.56
	8630.807
	0
	160000

	
	Female
	354
	6099.647    
	9686.462         
	50
	160000

	
	Male
	214
	6476.313     
	6534.94          
	0
	60000

	Living expenses for a year
	Total
	531
	16142.39
	47037.07
	5
	1000000

	
	Female
	325
	14581.71    
	20779.62        
	600
	252000

	
	Male
	206
	18604.64    
	70906.21
	5
	1000000

	Performance
	Total
	592
	4.130236
	.6483139          
	1
	5

	
	Female
	360
	4.192083    
	.6028714
	2
	5

	
	Male
	232
	4.034267    
	.7037625  
	1
	5

	Expected wage just after graduation
	Total
	584
	3044.238    
	2476.463
	700
	30000

	
	Female
	358
	2650.489     
	1704.14        
	700
	15000

	
	Male
	226
	3667.965    
	3262.771        
	750
	30000

	Expected wage after school
	Total
	581
	1092.478
	712.0305        
	100
	6000

	
	Female
	356
	938.9298    
	491.0343        
	100
	4500

	
	Male
	225
	1335.427    
	913.1557        
	200
	6000

	Wage growth in 10 years after graduation
	Total
	582
	372.3608
	820.7609
	10
	10000

	
	Female
	356
	277.0871     
	593.819         
	10
	10000

	
	Male
	226
	522.4381    
	1070.592         
	10
	10000

	Wage growth in 10 years after school
	Total
	574
	140.6577
	198.9924
	0.5
	2500

	
	Female
	352
	113.8622    
	145.4327         
	0.5
	1000

	
	Male
	222
	183.1441    
	257.1362          
	5
	2500

	Age
	Total
	591
	18.57699
	.9968145
	15
	22

	
	Female
	363
	18.56198    
	.9879878         
	15
	22

	
	Male
	228
	18.60088    
	1.012433         
	16
	21


An average age for total sample is 18.6 years old. The study and living expenses for a year are on average 6242 and 16142 hryvnas correspondingly. But males spend more on these purposes than female on average. The self-reported relative academic performance is 4.13 and females on average study a little better. In regard to expected wages just after graduation and after finishing secondary school as well as to expected wage growth in 10 years under two scenarios we observe a substantial difference between males and females on average. This is an evidence of substantial possible gender gap in wages and growths in further empirical estimation.
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Figure 2. Gender structure of surveyed faculties and sample. 
The share of females in sample is substantially higher than males. But according to the part A of Figure 1 more female students study than male ones in surveyed universities at the corresponding faculties. And 6% larger share for females in Part B can be explained by more frequent attendance of classes by females and their responsibility.
A large proportion of students nearly 60% at the moment of survey had a job experience and 13% of them were currently employed. As an individual characteristics of time preferences discount rate was introduced in questionnaire. On average discount rate for the sample is 0.1 and slightly higher for male than for females. One of the drawbacks of this variable is too small differences between different choices but anyway this coefficient includes most of students from the sample, especially the most patient ones (lower bound).
Table 2. Educational level of parents for female and male students.
	Educational

level
	Father education
	Mother education

	
	Females
	Males
	Females
	Males

	Secondary school
	5%
	4%
	3%
	2%

	Vocational training
	21%
	20%
	19%
	14%

	University degree (bachelor)
	6%
	5%
	7%
	9%

	University degree (specialist, master)
	65%
	70%
	70%
	74%

	Don’t know
	3%
	1%
	1%
	1%

	Overall
	100%
	100%
	100%
	100%


In accordance with results of Table 2 we can see that most students have parents with university degree. Almost 73% of all students from the sample have a father that takes a university’s degree. The share of students whose mother gets university’s degree is even higher and equal 79%. The portion of students whose both parents have a completed university’s degree decreases to the 67% out of the sample. But even this portion is 2.68 times higher than for European students, what means that for this sample on average parents are very educated. So, we can expect that some network effects would be present in the estimation results, i.e. parents with higher education can direct their children to get a higher education and provide more valuable information about further income and job prospects. The portion of students that study at the same field as their father is 11% and as their mother is about 19%. The share of students that study at the same field of farther or mother work is much higher and, therefore, these variables should be added into the model. Parents being successful in their work can put more efforts in order their children follow them. The most frequent alternative source of information gathering is personal communication as for males, as for females.
Almost all students reported their relative academic performance as good (“4”) and higher. Therefore, this variable was split on several dummies. The distribution of students between first, second and third years of study is 35%, 34% and 31% correspondingly. The main share of sample is students with specialty finance. Almost 60% of all students in sample evaluate their absolute chances to get an appropriate job just after graduation as good. And slightly higher portion of students evaluate their chances to be employed comparing to the job prospects after secondary school finishing as much better. So, we can conclude that students are quite optimistic about their employment after graduation in absolute and relative terms.
Chapter 5
Empirical Analysis
So, first students were asked to evaluate their monthly net wages just after graduation and monthly net wages as if they begin to work just after secondary school finishing. Wage premium in our case is defined as percentage difference between the expected wage of university graduate and secondary school-leaver. And we regress these expected wages and wage premium on the variables that include: individual characteristics (age, gender, discount rate, job experience, log of living expenditures of an individual for a year in hryvnas and contract dummy), family background characteristics (father and mother dummy of university degree and the parents’ same field of study or current employment) and university dummies that capture both field specific and university effects. As independent variables year of study, dummies of alternative sources of gathering information and main reasons for university and future job choice, perceived academic performance dummies (excellent is more then 4.7, well is between 4 and 4.7 inclusive, good is 4 and poor is lower than 4 – such distribution of dummies was made in accordance with data set peculiarities and students overestimation of their actual low and average performance) are also incorporated to the model.
All estimation results are also corrected for potential heteroskedasticity problem. And because of difficult application of IV estimation of two available instruments to a large number of needed instrumented variables (mentioned in methodology part), the columns 4-6 of Table 1 present the estimation results with those excluded variables. The obtained results in columns 4-6 are not differ much from the corresponding ones in columns 1-3. Therefore, we would discuss them only the case of substantial difference.
Table 3. Estimation results of expected university and secondary school wages, wage premiums at labor market entry.

	Coefficient
	University

wage
	Secondary 

school wage
	Wage premium
	University

wage
	Secondary 

school wage
	Wage premium

	Age
	0.026
	0.0486
	-0.0354
	0.0426
	0.0421
	-0.00339

	
	(-0.038)
	(-0.038)
	(-0.059)
	(-0.038)
	(-0.036)
	(-0.058)

	Female
	-0.295***

	-0.289***
	-0.0432
	-0.307***
	-0.305***
	-0.0432

	
	(-0.055)
	(-0.052)
	(-0.087)
	(-0.05)
	(-0.048)
	(-0.083)

	Father higher

education
	0.115*
	0.0246
	0.141
	0.0824
	0.0289
	0.11

	
	(-0.067)
	(-0.064)
	(-0.11)
	(-0.065)
	(-0.059)
	(-0.11)

	Mother higher

education
	-0.134*
	0.0377
	-0.192*
	-0.0959
	0.0388
	-0.182

	
	(-0.069)
	(-0.078)
	(-0.12)
	(-0.071)
	(-0.071)
	(-0.12)

	Father same

field (study, job)
	-0.0114
	-0.110**
	0.148
	-0.00322
	-0.0946*
	0.149

	
	(-0.054)
	(-0.054)
	(-0.093)
	(-0.054)
	(-0.055)
	(-0.093)

	Mother same

field (study, job)
	0.0438
	0.113**
	-0.0494
	0.0604
	0.104**
	-0.0162

	
	(-0.05)
	(-0.051)
	(-0.088)
	(-0.049)
	(-0.05)
	(-0.086)

	Second year 

of study
	-0.213***
	-0.0499
	-0.270**
	-0.244***
	-0.0369
	-0.345***

	
	(-0.069)
	(-0.067)
	(-0.12)
	(-0.067)
	(-0.063)
	(-0.12)

	Third year

of study
	-0.261***
	-0.123
	-0.172
	-0.273***
	-0.0944
	-0.232

	
	(-0.099)
	(-0.099)
	(-0.16)
	(-0.093)
	(-0.092)
	(-0.15)

	Discount rate
	-0.311
	0.502
	-0.471
	-0.296
	0.421
	-0.121

	
	(-0.68)
	(-0.75)
	(-1.11)
	(-0.7)
	(-0.74)
	(-1.13)

	Log of living

expenses
	0.0626**
	0.0510**
	0.02
	0.0645***
	0.0600***
	0.00638

	
	(-0.027)
	(-0.024)
	(-0.044)
	(-0.024)
	(-0.022)
	(-0.042)

	Contract
	0.0474
	0.0128
	-0.0201
	0.0401
	0.027
	-0.0405

	
	(-0.052)
	(-0.05)
	(-0.087)
	(-0.051)
	(-0.049)
	(-0.086)

	NTSU
	-0.057
	0.0115
	-0.105
	-0.0652
	0.000518
	-0.117

	
	(-0.072)
	(-0.067)
	(-0.12)
	(-0.068)
	(-0.064)
	(-0.11)

	KNEU
	-0.118
	0.0128
	-0.12
	-0.134
	-0.00749
	-0.173

	
	(-0.094)
	(-0.086)
	(-0.16)
	(-0.089)
	(-0.078)
	(-0.15)

	KROK
	-0.181*
	0.0361
	-0.402**
	-0.224**
	0.0673
	-0.504***

	
	(-0.11)
	(-0.1)
	(-0.19)
	(-0.11)
	(-0.1)
	(-0.19)

	Economic theory
	-0.00781
	0.133**
	-0.103
	-0.00108
	0.145**
	-0.131

	
	(-0.069)
	(-0.064)
	(-0.12)
	(-0.068)
	(-0.064)
	(-0.11)

	Firm economics
	0.00672
	0.150*
	-0.166
	0.0298
	0.185***
	-0.185

	
	(-0.074)
	(-0.077)
	(-0.12)
	(-0.07)
	(-0.07)
	(-0.12)

	Excellent performance
	0.240***
	0.0736
	0.104
	
	
	

	
	(-0.083)
	(-0.082)
	(-0.14)
	
	
	

	Well level of performance
	-0.0063
	-0.0234
	-0.0498
	
	
	

	
	(-0.079)
	(-0.085)
	(-0.14)
	
	
	

	Good performance
	0.0908
	-0.0398
	0.0158
	
	
	

	
	(-0.067)
	(-0.071)
	(-0.12)
	
	
	

	Reputation of university
	0.146
	-0.121
	0.387**
	
	
	

	
	(-0.11)
	(-0.12)
	(-0.19)
	
	
	

	Interest in subject
	0.0734
	-0.0146
	0.0918
	
	
	

	
	(-0.11)
	(-0.11)
	(-0.18)
	
	
	

	Challenging job
	-0.0415
	-0.0261
	-0.272*
	
	
	

	
	(-0.072)
	(-0.085)
	(-0.14)
	
	
	

	Job experience
	0.140***
	0.106**
	0.0304
	
	
	

	
	(-0.05)
	(-0.053)
	(-0.087)
	
	
	

	Observations
	504
	502
	486
	504
	502
	486

	R-squared
	0.21
	0.17
	0.14
	0.14
	0.13
	0.09


In order to limit number of rows in Table 1 such insignificant coefficients were dropped from table as dummies for all alternative sources of gathering information and dummies for reasons of university selection and job choice preferences.
So, from the estimation results of Table 1 we observe a very substantial expected gap between males and females in university wages (29.5%) and in secondary school wages (28.9%). The obtained male-female gap in wages is three times higher than the corresponding ones for European students as well as much higher for actual gender wage gap on Ukrainian labor market estimated by Ganduli and Terell (2005). If a student has a father with a university degree, then his/her expected wages are higher on 11.5%. Whereas mother with higher education decreases expected university wages on 13,4%. Such influence of parental education is quite opposite the European evidence. This can be explained by that males are mainly employed in more well-paid jobs (what increases expectations) and employed females with higher education receive comparative lower wages. Conditional on year of study, with each additional year the university expected wages are substantially reduced on 21.3% and 26.1% for second and third years of study respectively. This evidence is in line with previous studies of Betts (1996) and Botelho and Pinto (2004) that also state that with each additional year of study students get more knowledge and form more realistic expectations about their wage prospects. Higher living expenses cause higher reservation wage and as a result university students expect larger wages in order to capture own expenditures. In comparison with NaUKMA students, students of KROK expect on 18.1% lower wages just after graduation at 10% level of significance. Students of NTSU and KNEU also expect lower wages compared to NaUKMA students but these coefficients are insignificant. Overestimation of self-reported academic performance does not give significant results of well or good performance compared to the poor one. But students that have an excellent academic performance in comparison with poor one anticipate higher university wages on 24%. Having any job experience also significantly increases expected university wage just after graduation. 
In the same direction living expenses and job experience influence on the expected secondary school wages. If father of student has a degree in the economics field or is currently employed in this field, then expected secondary school wages will decrease on 11%. The same mother field of study or job has an opposite impact on the secondary school expected wages. And in comparison with finance students young people that study at field of economic theory and firm’s economics expect on 13.3 and 15 percentage points more in terms of secondary school wages at labor market entry.
If a student possess one of the following characteristics such as has a mother with university degree, second year student, student of KROK as compared to NaUKMA students on average or one of the main job preferences is a challenging job, then these determinants greatly reduce the expected wage premium just after graduation. However, choosing university for its reputation as a main reason can increase expected wage premium. And now let’s consider the determinants of expected wage growth in 10 years after graduation under two discussed contingencies. All made assumptions for a Table 3 are valid and for all following tables. 
Table 4. Estimation results of expected wage growths with university and secondary school diplomas, wage premium growth after ten years on the job.

	Coefficient
	University

wage growth
	Secondary 

school wage growth
	Wage premium
growth
	University

Wage growth
	Secondary 

school wage growth
	Wage premium
growth

	Age
	-0.136*

	-0.0932
	-0.00608
	-0.0975
	-0.0639
	-0.0196

	
	(-0.079)
	(-0.077)
	(-0.09)
	(-0.08)
	(-0.076)
	(-0.085)

	Female
	-0.493***
	-0.393***
	-0.281**
	-0.543***
	-0.423***
	-0.244**

	
	(-0.11)
	(-0.12)
	(-0.12)
	(-0.11)
	(-0.11)
	(-0.12)

	Father higher

education
	0.271*
	0.267*
	0.133
	0.268*
	0.214
	0.198

	
	(-0.14)
	(-0.14)
	(-0.15)
	(-0.14)
	(-0.14)
	(-0.14)

	Mother higher

education
	0.0819
	0.276*
	-0.348**
	0.139
	0.327**
	-0.359**

	
	(-0.14)
	(-0.15)
	(-0.17)
	(-0.13)
	(-0.14)
	(-0.16)

	Father same

field
	0.0829
	0.00477
	0.0693
	0.0385
	-0.00565
	0.018

	
	(-0.12)
	(-0.12)
	(-0.14)
	(-0.12)
	(-0.12)
	(-0.13)

	Mother same

field
	-0.0765
	-0.0277
	-0.0269
	-0.0838
	-0.0192
	-0.0269

	
	(-0.11)
	(-0.11)
	(-0.12)
	(-0.11)
	(-0.11)
	(-0.12)

	Second year 

of study
	0.396***
	0.407***
	-0.106
	0.446***
	0.454***
	-0.0916

	
	(-0.15)
	(-0.15)
	(-0.15)
	(-0.14)
	(-0.15)
	(-0.14)

	Third year

of study
	0.610***
	0.525**
	-0.0333
	0.564***
	0.518***
	-0.0148

	
	(-0.21)
	(-0.21)
	(-0.22)
	(-0.2)
	(-0.2)
	(-0.2)

	Discount rate
	4.185***
	2.816*
	2.994
	3.206*
	2.352
	3.045*

	
	(-1.53)
	(-1.56)
	(-1.85)
	(-1.66)
	(-1.62)
	(-1.82)

	Log of living

expenses
	0.103**
	0.0882*
	0.0601
	0.0893*
	0.0739
	0.0424

	
	(-0.05)
	(-0.05)
	(-0.059)
	(-0.049)
	(-0.051)
	(-0.059)

	Contract
	-0.219*
	-0.173
	-0.0981
	-0.245**
	-0.199*
	-0.0844

	
	(-0.11)
	(-0.12)
	(-0.14)
	(-0.11)
	(-0.12)
	(-0.14)

	NTSU
	0.422***
	0.331**
	0.125
	0.404***
	0.314**
	0.0633

	
	(-0.15)
	(-0.17)
	(-0.17)
	(-0.15)
	(-0.15)
	(-0.16)

	KNEU
	0.360*
	0.309
	-0.0103
	0.375**
	0.301
	-0.0148

	
	(-0.19)
	(-0.19)
	(-0.21)
	(-0.19)
	(-0.19)
	(-0.19)

	KROK
	-0.0455
	0.0509
	-0.222
	-0.0336
	0.0382
	-0.177

	
	(-0.23)
	(-0.25)
	(-0.27)
	(-0.23)
	(-0.24)
	(-0.25)

	Economic theory
	0.139
	-0.0358
	0.2
	0.196
	-0.02
	0.258

	
	(-0.15)
	(-0.15)
	(-0.16)
	(-0.15)
	(-0.15)
	(-0.16)

	Firm economics
	-0.0432
	-0.0805
	0.186
	-0.0572
	-0.0736
	0.145

	
	(-0.15)
	(-0.16)
	(-0.16)
	(-0.15)
	(-0.15)
	(-0.16)

	Excellent performance
	0.346**
	0.157
	0.318*
	
	
	

	
	(-0.17)
	(-0.18)
	(-0.18)
	
	
	

	Well level of performance
	0.310*
	0.214
	0.024
	
	
	

	
	(-0.17)
	(-0.19)
	(-0.2)
	
	
	

	Good performance
	-0.044
	0.0291
	0.021
	
	
	

	
	(-0.15)
	(-0.16)
	(-0.16)
	
	
	

	Proximity to university
	-0.478
	0.214
	-0.587
	
	
	

	
	(-0.46)
	(-0.43)
	(-0.73)
	
	
	

	Reputation of university
	-0.00591
	0.612*
	-0.614
	
	
	

	
	(-0.36)
	(-0.36)
	(-0.66)
	
	
	

	Assignment
	-0.00824
	0.553
	-0.363
	
	
	

	
	(-0.36)
	(-0.37)
	(-0.67)
	
	
	

	Interest in

subject
	0.135
	0.812**
	-0.659
	
	
	

	
	(-0.35)
	(-0.35)
	(-0.65)
	
	
	

	
	(-0.2)
	(-0.22)
	(-0.27)
	
	
	

	Job experience
	0.125
	0.171
	-0.0947
	
	
	

	
	(-0.1)
	(-0.12)
	(-0.12)
	
	
	

	Observations
	504
	499
	423
	504
	499
	423

	R-squared
	0.25
	0.18
	0.11
	0.18
	0.13
	0.06


So, gender wage gap in expectations in ten years after graduation becomes even higher – 49.3% for expected university wage growth and 39.3% for expected secondary school wage growth. A positive impact of parental higher education on both wage growths indicates the presence of network effects. In other words more educated parents provide more deep knowledge about future job prospects and as a result their children have higher expectations in 10 years. Conditional on year of study, older students get more knowledge about their job opportunities in the long-run perspective and, therefore, their expected wage growths are higher. In contrast to determinants of the expected wages just after graduation, discount rate as a variable of individual time preferences plays a crucial positive impact on the expected wages in 10 years. Therefore, very impatient individuals do not expect such enormous increase in wage growth as the patient ones. Higher level of living expenses causes greater expected wages in 10 years under both scenarios. As well as some specific effects of NTSU results in much higher expected wage growths (42.2 and 33.1 percentage points correspondingly) of their students as compared to NaUKMA students. Not affecting just after graduation, in the long-run perspective paying tuition for a study in the university decreases expected university wage growth on 21.9 percentage points. If a student possess an excellent of well level of academic performance, then he/she also expect higher university wage in 10 years. Choice of university because of its reputation or interest in the subject studied significantly increases expectations in terms of secondary school wage growth.
There is also a substantial gap in wage premium (34.8%) between males and females. If a student has an excellent academic performance, then the expected wage premium in 10 years should increase on 31.8 percentage points in comparison with students that have a poor academic performance. Surprisingly, mother higher education decreases an expected wage premium growth on 34.8 percentage points.
As was mentioned previously, a second from the two main expected returns to higher education are the employment prospects. In the questionnaire the students were asked to evaluate the absolute (after university graduation) and relative (after university graduation in comparison with after secondary school finishing) job prospects. According to the descriptive statistics of data set majority of students appraise their job prospects as quite optimistic (in absolute scale as good and very good and in relative scale as better and much better). In order to look in more detail on the determinants of such prospects we run an ordered probit model of absolute and relative job prospects on already defined set of variables. 
The estimation outcomes provide the following similar results for both absolute and relative job prospects. As compared to NaUKMA students the students from all other universities have worse job prospects. And against to poor performance students with all greater level of performance have better employment opportunities in absolute and relative terms. This result corresponds with common sense. Better job prospects of NaUKMA students can be explained by specific system of university activities. Every student should each year to make a charitable contribution or work off in any department of the university. A connection of study with annual job-related activities within university could by quite accurate explanation of the obtained outcome.
Table 5. Estimation results of expected absolute and relative to secondary school job prospects after graduation.

	Coefficient
	Absolute job prospects
	Relative job prospects

	Age
	0.0129
	0.00362

	
	(-0.084)
	(-0.088)

	Female
	0.131
	0.207*


	
	(-0.11)
	(-0.12)

	Father higher

education
	0.295**
	-0.0413

	
	(-0.15)
	(-0.16)

	Mother higher

education
	-0.0666
	0.0751

	
	(-0.16)
	(-0.17)

	Father same

field
	-0.073
	0.0281

	
	(-0.12)
	(-0.13)

	Mother same

field
	0.106
	-0.0505

	
	(-0.11)
	(-0.12)

	Second year 

of study
	-0.234
	-0.0833

	
	(-0.15)
	(-0.17)

	Third year

of study
	-0.169
	0.166

	
	(-0.2)
	(-0.23)

	Discount rate
	1.309
	2.071

	
	(-1.61)
	(-1.66)

	Log of living

expenses
	0.0163
	0.0411

	
	(-0.056)
	(-0.065)

	Contract
	0.0868
	-0.121

	
	(-0.12)
	(-0.13)

	NTSU
	-0.330**
	-0.445***

	
	(-0.16)
	(-0.17)

	KNEU
	-0.393**
	-0.863***

	
	(-0.19)
	(-0.22)

	KROK
	-0.731***
	-0.677***

	
	(-0.23)
	(-0.25)

	Economic theory
	0.173
	-0.475***

	
	(-0.15)
	(-0.16)

	Firm economics
	-0.00984
	0.274

	
	(-0.16)
	(-0.17)

	University

publications
	0.0643
	-0.658**

	
	(-0.23)
	(-0.27)

	Excellent performance
	0.811***
	0.316*

	
	(-0.18)
	(-0.19)

	Well level of performance
	0.589***
	0.637***

	
	(-0.19)
	(-0.21)

	Good performance
	0.476***
	0.327**

	
	(-0.15)
	(-0.15)

	Interest in

subject
	-0.223
	0.0373

	
	(-0.34)
	(-0.27)

	Wage level
	0.172
	0.247

	
	(-0.19)
	(-0.18)

	Social packet
	0.239
	0.746**

	
	(-0.28)
	(-0.29)

	Advancement opportunities
	0.265
	0.324

	
	(-0.22)
	(-0.21)

	Challenging job
	0.0108
	0.416**

	
	(-0.2)
	(-0.18)

	Career prospects
	0.227
	0.515***

	
	(-0.19)
	(-0.18)

	Self-realization
	0.198
	0.259

	
	(-0.22)
	(-0.2)

	Prestigiousness
	0.278
	0.329

	
	(-0.23)
	(-0.27)

	Job experience
	0.360***
	-0.0394

	
	(-0.11)
	(-0.12)

	Observations
	507
	506


Absolute job prospects of a student increase if his/her father has a university degree or this student has some job experience. A significant positive impact of father’s higher education again gives evidence concerning network effects.
In relative terms of job prospects women can better employment opportunities after university graduation. And if an individual among main job choice preferences has social packet, challenging job or career prospects, then his/her chances to be employed just after graduation in comparison with after secondary school leaving are higher. The only negative impact on the relative job prospects has using by the student such alternative source of gathering information as information university publications. The negative influence of this alternative of information source contradicts to the European evidence and probably only indicates about its probable inefficiency in the process of searching a job.
Chapter 6
Conclusions
So, now we can make some general conclusions on the obtained estimation results. There is a very large gender wage gap in expectations that three times is higher than for corresponding European evidence (Brunello et al. (2004) and also much greater than estimated actual wage gap in the Ukrainian labor market (Ganguli and Terell (2005)). This gender gap is presented only in wage expectations just after graduation and in 10 years, whereas it is not observed in the job prospects estimation. Such evidence can be explained by rapid growth of economic activities in Kyiv. Therefore, at the moment there exists unsatisfied demand on high-skilled workers. And many companies are ready to employ young individuals irrespective of gender without experience but with outstanding individual characteristics.
Also we reveal the existence of network effects, when fathers with higher education provide more deep and accurate information to their children and in that way increasing their expectations as in short-run as in long-run perspective. In line with studies of Betts (1996) and Botelho and Pinto (2004) in comparison with freshmen the older students have more realistic expectations on the current labor market situation and accordingly lower expected wages just after graduation, but at the same time their obtained knowledge and experience significantly increase expected wages in 10 years after graduation. Higher annual living expenses causes greater level of wage expectations as just after graduation as afterwards in 10 years. Also in comparison with poor academic performance students with excellent performance have substantially higher expected university wages under both contingencies. A positive impact on expected university wages at the labor market entry has also a job experience variable. 
Quite interesting situation on the expectations occur with students of different surveyed universities. Definitely in comparison with students of other universities NaUKMA students have higher absolute and relative job prospects. They also expect higher wages at the labor market entry (but at greater than 10% level of significance) as compared to others. Whereas in 10 years after graduation students of NTSU and KNEU have larger wage expectations than NaUKMA students, and students of KROK – slightly lower earnings. Such high immediate expectations of NaUKMA students can be explained by a wide range of job-related activities at different departments and sub-divisions within the university. Therefore, students have many possibilities to get their first job experience as well as explore own job preferences and fields of interest.
In compliance with previous studies socio-demographic and informational characteristics are not as important as individual characteristics. Therefore, if policy makers or university’s officials would like to increase a competitiveness of their students at the labor market entry, then they should pay more attention on the development of students’ individual characteristics than other aspects.
From the other side if the student wants to make his/her higher wage expectations at the labor market entry more reasonable, then he/she should improve an academic performance to the excellent level and get job experience. In order to improve own job prospects just after graduation the students again should take care of own excellent academic performance and presence of appropriate job experience.
This study provides a lot of valuable information on students’ expectations for those HR-specialists that actively employ graduates. Observed wage and job prospects inequalities in students’ expectations between four Kyiv universities can help to narrow a field of search of potential job candidates.
This paper discovers quite rational formation of economics students’ expectations and the obtained results are representative only for the surveyed universities. In order to obtain representative results for Kyiv on the whole, the extension of surveyed higher educations establishments and fields of study should be provided. Conducting a study on Ukrainian students’ expectations needs the coverage of regional educational institutions.
Other possible extension of the following research is a realization of the controlled experiment of the students’ expectations similar to made by Botelho and Pinto (2004) that would allow receiving a richer data on expectations and testing additional hypotheses concerned with wage expectations for the case of Ukraine. Because of observed in this paper a very large gender wage gap in expectations, one more important issue for a further research is a decomposition of gender wage gap and study of its determinants.
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Appendix

Appendix 1. A questionnaire template.
Це опитування серед студентів київських університетів про очікувані зарплати і можливості працевлаштування. Дайте відповідь на всі нижчезазначені запитання. Це не повинно зайняти більше 10 хвилин. Дякую Вам за увагу і співпрацю.
1. Вкажіть спеціальність, за якою навчаєтесь зараз: 
	(1) економічна теорія
економічна теорія
	(2) фінанси             (3) економіка підприємства


2. Який рівень освіти здобули Ваші батьки (найвищий здобутий рівень)?
	Батько
	Мати

	(1) загальна середня освіта
	(1) загальна середня освіта

	(2) професійно-технічна освіта
	(2) професійно-технічна

	(3) неповна вища освіта
	(3) неповна вища освіта

	(4) повна вища освіта
	(4) повна вища освіта

	(5) не знаю
	(5) не знаю


3. Ви навчаєтесь за тією ж спеціальністю (економіка), що й Ваш батько? (1) батько не вчився     (2) так     (3) ні
4. Ви навчаєтесь за тією ж спеціальністю (економіка), що й Ваша мати?  (1) мати не вчилася      (2) так     (3) ні
5. Чи працює зараз Ваш батько за економічною спеціальністю?   
(1) батько не працює    (2) так   (3) ні
6. Чи працює зараз Ваша мати за економічною спеціальністю? 
               (1) мати не працює       (2) так  (3) ні
7. Коли Ви розпочали навчання в університеті?    У 200__ році

8. Коли Ви очікуєте здобути свій перший освітньо-кваліфікаційний ступінь (ступінь бакалавра)? 
	у році
	(1)  2007
	(2)  2008
	(3)  2009
	(4)  2010
	(5)  2011
	(6)  пізніше: ....
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Позначте власну академічну успішність (відносно своїх однокурсників) за такою шкалою: _____ 
10. Чи Ви колись читали/чули інформацію про очікувані доходи випускників і де (декілька відповідей можна позначити)? 
	(1)  університетські видання
	(4) спеціальні дослідження/огляди про очікувані доходи

	(2) центр працевлаштування і кар’єри університету
	(5)  неформальне спілкування (а саме друзі, рідні, знайомі, колеги...)

	(3) щоденна/щотижнева преса
	(6)  ніколи


10. Скільки очікуєте заробляти одразу після здобуття вищої освіти (перший можливий науковий ступінь). Вкажіть наближену суму за місяць у гривнях (до сплати податків)?  ______________

11. Скільки б Ви заробляли спочатку, якби розпочали працювати одразу після закінчення школи? (знову наближена щомісячна сума у гривнях до сплати податків) ______________ 

12. Зазначте Ваші очікування щодо подальшого зростання заробітної плати: 
a) Успішно закінчивши університет, через 10 років за постійного працевлаштування Я зароблятиму на  ................. % більше, ніж в першій рік після випуску.
b) Розпочавши працювати одразу після закінчення школи (без навчання в університеті), через 10 років за постійного працевлаштування Я б заробляв/заробляла на ..........% більше, ніж в першій рік після школи.
13. Як Ви оцінюєте власні можливості працевлаштування (здобуття гідної роботи) після закінчення університету? 
	(1) дуже погані
	(2) погані
	(3)  посередні
	(4)  хороші
	(5) дуже хороші


14. Можливості працевлаштування кращі чи гірші у порівнянні зі отриманням роботи після закінчення школи? Можливості працевлаштування після закінчення університету: 
	(1)  набагато гірші
	(2)  гірші
	(3)  однакові
	(4)  кращі
	(5)  набагато кращі


15. Чи є у Вас досвід роботи взагалі (не обов’язково за спеціальністю)?   (1) так 

(2) ні
16. Скільки Ви маєте місяців досвіду роботи на даний момент?      _________ місяців
17. Ви зараз маєте постійну роботу?

(1)  так, ______ годин на тиждень
(2)  ні
18. Скільки приблизно на рік Ви витрачаєте грошей на освітні цілі (плата за навчання, книжки тощо)? _________  гривень
19. Скільки приблизно на рік Ви витрачаєте грошей на житло, харчування та інші витрати проживання? _________ гривень
20. Чому Ви вирішили продовжувати навчання (після школи здобувати вищу освіту)? Позначте цифрами від 1 (найважливішого фактора) до 6 (найменш важливого):
	__   зацікавленість в предметі
	__    перспективи щодо роботи і доходів

	__   репутація університету
	__    за призначенням чи бажанням інших

	__   витрати (проживання, плата за навчання...)
	__    неподалік від дому


21. Які чинники для Вас найважливіші при пошуку і здобутті роботи? Позначте цифрами від 1 (найважливішого фактора) до 8 (найменш важливого):
	__   рівень зарплати
	__    умови праці, атмосфера в колективі

	__   соціальний пакет
	__    перспектива кар’єрного росту

	__   можливість подальшого навчання і

       підвищення кваліфікації
	__    можливості реалізувати свої здібності

	__   цікава робота
	__   престижність роботи у компанії


22. Уявіть ситуацію, коли Ви та Ваші однокурсники (А-Е) отримали грошовий подарунок від невідомої особи. Ви отримали 1000 гривень сьогодні. Ви вважаєте себе у кращому чи гіршому становищі відносно однокурсників? (Дайте відповіднь на всі нижчезазначені ситуації):
	
	Я у становищі

	A отримає 1020 гривень через один рік
	(1) кращому
	(2)  гіршому, ніж A

	Б отримає 1040 гривень через один рік
	(1) кращому
	(2)  гіршому, ніж Б

	В отримає 1060 гривень через один рік
	(1) кращому
	(2)  гіршому, ніж В

	Г отримає 1080 гривень через один рік
	(1) кращому
	(2)  гіршому, ніж Г

	Д отримає 1100 гривень через один рік
	(1) кращому
	(2)  гіршому, ніж Д

	Е отримає 1120 гривень через один рік
	(1) кращому
	(2)  гіршому, ніж Е


23. Скільки Вам років?                  

 

______ років
24. Стать 






(1)  чоловік
(2)  жінка 

25. Ви курите?
 





(1)  так

(2)   ні
26. Ви курили у 17-18 років?




(1)  так

(2)  ні
дуже  погано





дуже добре
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� Robust standard errors in parentheses. *** - the coefficient is significant at p<0.01, ** - at p<0.05, * - at p<0.1.
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